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Preface 
 
This is a textbook in critical thinking (from Greek kritikos: skill in judgment).  We are 

fundamentally beings to whom things matter: Our country, families, friends, health, and success are 

all things that matter to us.  Making good judgments is indispensible to living a good life and 

pursuing what matters to us.  “Life, liberty, and the pursuit of happiness” are impossible without 

making good judgments.  So critical thinking is crucial and indispensible for the pursuit of happiness 

…. What is happiness?  A central aspect of happiness is the freedom to pursue one’s possibilities.  

Our possibilities are what we cannot yet see, but the very nature of experience, if we carefully 

examine it, reveals certain fundamental features in light of which the crucial role of critical thinking 

becomes apparent as a necessary preparation for the most significant growth and pursuit of our 

possibilities.  So critical thinking is not only indispensible for our practical lives, making good 

judgments for our families and communities, but is fundamental to the core task of a human being, 

the pursuit of individual self-formation and freedom to pursue one’s possibilities. 

Critical thinking depends on the development of a set of skills that will be covered in this 

textbook that can become habitual if practiced sufficiently.  However, this text will also address 

fundamental issues often overlooked or insufficiently treated in critical thinking textbooks.1  This text 

will examine the underlying purpose of critical thinking, namely, the pursuit of truth (including the 

truth about truth itself!)2  Just as a cookbook that only deals with preparing food and does not also 

concern itself with NUTRITION cannot properly be called a good cookbook, a book in critical thinking 

that only deals with the “how to” of critical thinking would be equally guilty of not dealing with the 

deeper purpose of the skills being developed.  The “how to” is the focus here but the deeper issues 

are addressed in Chapters 2 and 4 on truth and understanding.  I also invite the reader to spend 

some time with the Appendix where these deeper issues, the “WHY” of critical thinking, are the 

focus.   

We are creatures of habit and that applies especially to our beliefs that develop from an early 

age.  We all hold a great many beliefs that operate in the background of our conscious awareness 

that cannot be true at the same time.  Some of them MUST be false if taken together with other 

beliefs we hold.  If we discovered this and were reasonable, we would either jettison or alter some of 

our beliefs so they could hang together, in other words, be consistent.  Our beliefs are part of the 

total meaning or sense-making context in which we live our lives.  This background is a kind of 

“world view” that underlies and informs everything we think, say, and do.  It makes possible our 

individual identity in relation to “the world.”  But what we take “the world” to be is built up over time 

from earliest childhood and is rarely examined.  If we take seriously Socrates’ dictums “know thyself” 

and “the unexamined life is not worth living,” which are both exhortations to improve ourselves and 

our lives by examining whether our views hold together, then we would want to find out which of our 

beliefs cannot be true at the same time.  This is especially important about ethical issues, issues 

about how we live our lives and how we treat other people and the environment.   

Beliefs are crucially important because they form part of the basis for our actions.3  Since our 

actions can have consequences that affect the well-being of others, our beliefs need to be carefully 

examined.  It is common for us to believe we already think skillfully enough and that we already 

possess the truth about many things.  When Socrates says, “the beginning of wisdom is the 

recognition of one’s own ignorance,” he is inviting us to take a much more humble stance and 

                                                 
1
 This may in part be due to the fact that when critical thinking courses became required in the 1980’s in most 

universities and colleges, they were taken out of philosophy departments where they had been taught up to that time. 
Such questions, though challenging, are central to philosophy, thus they are included in this text.   
2
A better and more humble way of saying this is the pursuit of insight, since the term insight never precludes further 

insight.  The typical conception of truth would suggest that once you have it, the process of examination is over.  But 
that is never the case with finite human beings who are always underway in their pursuit of understanding. 
3See Appendix II: Human Experience, for an account of why, on close inspection, very little of what we believe is found 
in or has a basis in actual experience.  For example, the ideas of “soul,” “self,” “rights,” “objects,” “atoms,” “cause and 
effect,” “time,” and other basic beliefs have no basis whatever in actual concrete immediate experience.  Almost all of 
what we believe is strictly “in our heads” to use a common cliché.  The implications for human freedom are then 
considered in light of this.    
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embark on a much more responsible path that will expose us to what becomes obvious when we do 

genuinely engage in careful examination:  The point is not simply avoiding falsehood, but rather 

getting rid of beliefs that impede one’s own improvement as a human being.  So ultimately, this book 

prepares you not merely to become a better thinker, but a better person!!  So how do we test our 

beliefs?  How does one figure out which beliefs should be revised or rejected altogether??  The 

answer is critical thinking.   

WHAT and how much you learn is not nearly as important as learning how to learn and how 

to THINK.  There is no shortage of information in contemporary society.  Reliable, relevant, 

information, though crucial, is useless without the ability to critically assess its relevance and 

reliability to begin with and to draw the best conclusions we can.  In a world of information overload, 

a world of specialists and experts, a world of advertising and media spin, we are often at a loss as to 

what to think or do.  Critical thinking allows us to use the advice of experts without being at their 

mercy and to deal more effectively with all the misleading emotional appeals we are exposed to.  

Critical thinking is a means to self-defense, self-reliance, and autonomy or self-governance that is 

crucial in a constitutional democratic republic that we are fortunate to have.  It took a high level of 

critical thinking, committed dialogue, and well-reasoned disagreement to hammer out what we 

believe with good reason is the best political system.  But this hard won system is only as good as 

our vigilance in promoting good judgment in making it work for human freedom and dignity.  Sound 

education is centrally important in preparing each new generation to carry forward with this gift.  In 

preparing our younger generations for life, it is irresponsible to leave students at the mercy of media 

bias, religious or political dogma, pseudo science, and mindless superstition without the skills to 

cope with these.  It makes little sense to teach students “facts” that are quickly forgotten and 

become obsolete anyway.  In the service of their own freedom and individuality and their responsible 

participation in society, students should be taught how to be creative problem solvers which requires 

critical and interpretive skills they can apply to the private, social, political, and economic concerns in 

their lives.  Mere learning of facts typically bores students.  Instead, self-correcting, creative, critical 

thinking is far more stimulating and promotes critical questioning that empowers students to live 

more autonomous, self-directed, and responsible engaged lives.  They better understand what is 

happening, why, and what can and should be done about it.  Information constantly changes.  

What was "true" yesterday is replaced by something else tomorrow.  If this is not the case in the 

short run, it certainly is in the long run.  The "facts" change.  What you learned in grade-school and 

high-school history, social studies, and science classes was grossly incomplete and often just false 

in light of new evidence and further thinking (but also sadly because how textbooks are generated is 

more about parents’ biases, politics, and profits than about education).  Most people do not go on to 

college where some but not all of this gets corrected.  But even with the best information provided by 

the most competent and honest scholars, our beliefs are always in need of revision.   

Critical thinking is not a body of information but a set of self-correcting skills.  It is not 

something that can be carried in a briefcase, gotten from your morning newspaper, downloaded 

from the internet, nor stored in a computer file.  Critical thinking is thinking that is careful, precise 

and effective in order to arrive at good judgments and solutions about anything we find important 

including the question of what is and ought to be important to us.  These are the essential elements 

of critical thinking:  1) good interpretive skills, especially for the sake of clarity about what is at 

issue, 2) improved clarity and understanding with regard to what is at issue allows us to more 

effectively seek and recognize reliable, relevant information that is necessary and reasonably 

sufficient for the task at hand, 3) good reasoning skills to evaluate the reasoning by which we 

arrive at our judgments and beliefs, 4) ability to use these previously mentioned skills in creative 

ways that open up new perspectives and approaches to problem solving, and 5) an affirmative 

attitude that is engaged, alert and fair-minded, and 6) appropriate beliefs about reasoning itself 

that promote the successful development of good thinking skills.  For example, if one believes that 

reasoning is just a waste of time, is playing with words, spliting hairs, or just an ego trip, then one will 

not be disposed to engage in self-criticism and improvement of one’s thinking skills.  These critical 

skills encourage and enable us to question and expose the motives, hidden agendas, and 

unexamined beliefs and assumptions that underlie much of our behavior which often lead to 
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unnecessary damage to ourselves and conflict with others.  It allows us to greatly reduce 

misunderstanding and miscommunication and then to focus on what really is at issue.  We can much 

more readily come to agreement on many things as well as reasonably disagree on others instead of 

merely attacking contrary views and rationalizing our own.  To be a critical thinker engenders greater 

confidence in one’s own demonstrated abilities but also Socratic humility from greater awareness of 

one’s own fallibility.  The practice and habit of fair minded critical thinking allows us to overcome the 

fear of discovering that our views are inadequate or wrong.  Dialogue with others is seen as an 

opportunity to improve one’s thinking and to pursue better insight instead of a contest in which the 

goal is to defeat opposing views.  This allows us to be more open to reasonably revising our own 

points of view and to be more receptive to the views of others, yet be less vulnerable or susceptible 

to their poor reasoning and mere rhetorical appeal.  (Just because someone makes us feel good 

with compliments or by appealing to our prejudices, this is no basis whatever for believing him or 

her). 

Critical thinking moves us toward overcoming misunderstanding, prejudice, and bias.  It 

promotes objectivity which is the ability to see our own prejudices and to be aware of how they can 

affect our judgments.  Improved objectivity enables us to make the distinction between what actually 

happens (the facts), on the one hand, and how we interpret and value the facts based on our habits, 

biases, presuppositions, assumptions, desires, etc., on the other hand.  This can bring a dramatic 

transformation that allows us to be far more successful in both the public and the private spheres of 

our lives.   

In learning to think more critically we should also focus on the indispensible skill of listening.  

This requires the highly developed skills of interpreting what others say and how they behave in 

order to better understand what is important to them and how we can best respond.  The skill of 

careful critical listening is indispensible in personal relationships, in business, and in every other 

facet of our lives.  

Despite a widely held misconception that we can only argue about facts but not values, 

there are very specific testing procedures that can be applied to value judgments to see if they hold 

up.  What we value is NOT merely a matter of opinion.  On the other hand, facts never simply speak 

for themselves.  Facts are always interpreted to be facts within a cultural linguistic tradition.4 Our 

cultural habits are largely hidden to us because they underlie our very ways of making sense.  A 

critical thinker is able to better understand the interpretive nature of thought and meaning.  This is 

not merely an intellectual exercise.  It gives one greater freedom with regard to one’s life.  It has the 

practical consequence that you are less trapped in your own habits of thought which enables you to 

be a better problem solver because there are more creative options available to you.  To use that 

well worn cliché, you are able to “think outside the box.”  For example, a good critical thinker will 

have a much better understanding of the difference between science and religion, what the limits 

and conditions of possibility of each of these are, why religion is private and science is public, why 

science cannot possibly be used to make value judgments, (yet is itself driven by valuing its central 

methods of testing based on skepticism, measurement, and objectivity) and why facts are always 

products of good or successful well-tested interpretations.  A critical thinker will not merely take what 

science produces on faith, but will have a better understanding of the methods by which the various 

sciences confirm or disconfirm claims to cause and effect and will have a better understanding how 

scientists generate overarching theoretical interpretive frameworks that make it possible to develop 

and test hypotheses.  A good critical thinker will more likely realize that neither religion nor science is 

an adequate approach to truth or reality.  Once we understand the nature of each of these, it 

becomes clear why neither can be taken as fundamental.  What IS fundamental is that we are 

vulnerable meaning-making beings to whom things matter.  That is our universally shared condition 

and when looked at from that undeniable perspective, it may not solve our problems, but it does 

eliminate a great many of them to begin with and puts us in a better position to be much more 

successful with each other.  It eliminates the far too common stance of seeing others as mere 

enemies, or worse, as less than human.  Others are fundamentally the same as we are, vulnerable 

                                                 
4
See Chapters 2 and 4 for why this does not lead to relativism.   
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meaning-making beings to whom things matter and from this undeniable reciprocity or mutual 

recognition, our ethical connectedness is manifest and is an unavoidable starting point for any 

problem solving that addresses human conflict.  Conflict is not something to be avoided or overcome 

(fight or flight).  It is the very process that leads to who we are.  It is how we manage and internalize 

conflict (in healthy versus unhealthy ways) that sets up the possibility of pursuing our freedom.  

Conflict is the engine that drives human emancipation.  It is the basis of human experience.5 

If critical thinking is so centrally important, then how can we tell what good thinking is?  How 

can we distinguish excellent and poor judgment?  The obvious answer is we must do critical thinking 

about thinking itself.  There are such investigations in philosophy and psychology at the deepest 

level that we will not be able to approach in this text, but the Appendix does touch on some of these 

issues, for example in the section called “Decidability and Reflexivity” as well as several other 

sections.  Is there some final absolute way of making sure that critical thinking is working for us?  Or 

is it just a matter of opinion?  Are all opinions equally good about anything?  Do you have a right to 

any opinion whatever??  These issues are addressed in Chapter 2.  It will be argued that some 

points of view are decidedly better, more informed, and well-reasoned than others.  Mere opinions or 

unsupported beliefs are NEVER a reasonable basis for believing anything, and are never justified.  

Justified means well-reasoned.  And in this text you will have an opportunity to come to understand 

and be able to practice well-reasoned thinking about any issues that concern you.  Only well-

supported, well-reasoned opinions should guide us to choose one point of view over another (which 

is quite different from matters of faith).6 There are solid standards for what counts as good thinking, 

though nothing absolute, because these standards are themselves open to further improvement 

through further critical thought.  We will see that neither absolutism nor relativism is a sustainable 

point of view:  Absolutism is the view that there is a single final unchanging truth.   Relativism is the 

idea that truth is a matter of individual or cultural belief.  We do not have to choose between these.  

They are both unsupportable views.  We will take a middle path of well-reasonedness.  The skills 

necessary for critical thinking CAN be developed and improved and this text will be an opportunity to 

focus on this crucial and central human task and responsibility of making better judgments for the 

benefit of ourselves and others.   

The critical and interpretive process of improving our thinking is open-ended and ongoing.  

Such skills develop only with practice as with any skill and can always be further developed.  

Through practice these skills can become second nature and can replace poor habits of thought and 

behavior.  Without such skills, genuine freedom and responsibility cannot properly emerge.  We 

already think critically to some degree.  We could not make any good decisions without this.  But we 

all can improve these skills and therefore improve the potential for achieving greater freedom, 

security, and harmony in our lives.  As these skills improve, our ability to arrive at better insight 

improves.  One never arrives at “the truth,” and certainly no one possesses the truth.  To think so, is 

the height of arrogance.  The misuse of religion in this regard is called religious dogmatism and the 

misuse of science in this regard is called scientism or positivism.   Both religion and science at their 

best are based on humility and not overstepping the boundaries of each of these human activities.  

Chapters 2 and 4, as well as the Appendix, deal with these issues.  We must humbly recognize that 

we are fallible, finite, vulnerable beings in a condition of uncertainty and ambiguity.  Meaning is 

never fixed but is a shared cultural achievement that provides enough fixity for human life to 

continue and even to flourish.  We live in the long established habits of our families and our cultures 

which serve us well enough to allow us to live fairly decent lives.  But to truly pursue our humanness, 

our freedom, and our possibilities we must engage in self-overcoming, overcoming these very habits 

                                                 
5
For an excellent account of why this is undeniably so, see John Russon’s Human Experience, SUNY Press, 2003.  This 

book is summarized in the appendix.  
6
Religious faith can help motivate us to have good intentions and attempt to do what is good and right, but can tell us 

nothing about how to best carry those good intentions out.  That requires good judgment.  To think faith can substitute 
for good judgment is the height of arrogance.  It is to think you know something when you don’t.  It is a form of idolatry 
that turns the sacred into the profane. The sacred, which is the true core of religion, is not a matter of critical thinking 
but critical thinking can clear away habits of thought that lead to such idolatry and instead clear a genuine path toward 
the sacred.  We will address this issue in Chapter 2 but it more fully covered in the Appendix “The Idolatry of Doctrine 
and Genuine Ethics.” 
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that allowed us to get to the point of challenging those very habits.  Most of us are too busy making 

a living and meeting the demands of our lives to spend a lot of time on this.  But any time is well 

spent and leads to a little more thoughtfulness and a little less arrogance.  With effort and practice, 

critical thinking and the move to greater freedom and responsibility become second nature which in 

turn allows us to be of much greater service to our families, our friends, and our country.   

Finally, it is important to see the limits of critical thinking.  It cannot do everything and is not 

something we should heavily engage in most of the time.  But when it is vitally important and those 

skills have not been developed, this is a sure recipe for, at best, confusion and not getting what we 

want, and at worst, unnecessary conflict, tragedy, and disaster.  We will assuredly not be able to 

effectively address and pursue what matters to us and especially guide and revise what matters to 

us.  Many things OUGHT to matter to us that don’t, and many things matter too much to us.  This 

leads to unbalanced living.  We often pursue what we want rather than what we need, for example, 

pleasure or gain at the price of integrity.   

Everyone develops some level of critical thinking skill just from the demands of life.  We even 

become quite clever or “street smart” and learn to cope well with our physical, emotional, and 

cultural environments by recognizing what is advantageous or threatening.  We have learned how to 

manipulate or avoid things accordingly.  This is what might be called, following Richard Paul,7 critical 

thinking with a small “c.”  It is what is often called common sense or cleverness, or when done 

against an adversary, cunning.  But humans are not merely creatures who pursue advantage and 

winning.  We also have values, ideals, will even die for what we believe and value.  “Ought” is not an 

empty word.  We believe wisdom is NOT merely cleverness or common sense, but has to do with 

something deeper.  That is what Socrates is addressing in his admonitions to “live the examined life” 

and “know thyself.”  This is critical thinking with a capital “C.” 

This text will put you on the road to potentially vast improvement in your ability to make better 

judgments and decisions and therefore it can greatly enhance your freedom, responsibility, and 

security.  Most important of all, critical thinking is an ethical obligation insofar as one’s uncritically 

held beliefs and poor reasoning lead to negative consequences for others.  Thus, better thinking 

skills can contribute to better and more successful living for ourselves and those around us.  But 

there is a crisis in the shortage of people who can think critically.  You must take on this 

responsibility the moment you realize how centrally important it is.   

We the people must be prepared to meet the challenge of this ongoing task of taking the 

responsibility of being able to think innovatively and critically in order to preserve or modify our social 

institutions wisely and effectively.   An informed and critically minded citizenry is crucial in a 

constitutional democratic republic such as ours in order to genuinely promote the achievement of a 

more humane and just society. 

                                                 
7
See his various publications at http://www.criticalthinking.org/pages/dr-richard-paul/818  

http://www.criticalthinking.org/pages/dr-richard-paul/818
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On Teaching, Education, and Critical Thinking8

 
 

 Insofar as one’s own education is not a serious engagement, one’s role as a teacher cannot 
finally be either.  These are inseparable.  Insofar as a teacher is deeply engaged in his or her own 
education and provides a model of the process itself, students will be provided with an 
advantageous environment for their own education.  The ideas of education and schooling should 
not be confused.  Education (from Latin educare), is literally the process of educing or bringing forth 
our basic human capacities. School (from Greek schole), originally meant leisure time, time away 
from making a living that can be devoted to the development of the full range of human capacities.  
Education is the total coming forth of our humanness, not merely what takes place in what we now 
call school.  Certainly what we mean by schooling today can facilitate the process.  But much of 
what takes place in institutional schooling is not essential.  Instead, it is largely a quantitative 
cybernetic enterprise which usually does not focus on the development of the individual human 
being.  Plato said 2400 years ago that true education can only take place in a one to one ratio.  The 
aim, then, is to bring each person to the point where he or she can realize this one to one ratio by 
becoming self-directed and skilled enough to undertake the lifelong process of his or her own 
coming forth as a flourishing human being.  Among ancient Greeks this was called Paideia.  In 
German, it is called Bildung, or self-formation.  (See section   I. Bildung in the Appendix.)  
Unfortunately, in English, education has become confused with institutional schooling.  Schooling 
has too often become associated with preparation for making a living, rather than preparation for 
living a human life.  Obviously one cannot live without making a living.  But the whole point of 
making a living is to live a human life.  Making a living only makes sense in the context of a much 
wider range of human aspiration.  We do not live to work.  We work in order to live a human life.  
The more our capacities are developed, the more this can be realized.  The teacher, in the best 
sense, is a model of this full range of human aspiration and self-directed critically minded 
engagement in life which aims at wisdom.  Education, in the sense we are using this term, ultimately 
aims at wisdom of two kinds: practical wisdom in how to live well (social, ethical, political, and 
economic wisdom) and wisdom for its own sake (the wonder and joy of contemplating ourselves and 
the world as an end in itself).  The goal of education is not to make us feel comfortable or safe.  It is 
to make us think.  It should challenge our habits and assumptions and prepare us to take on the 
responsibilities of more fully developed human beings, as well as prepare us to enjoy a greater 
range of the aesthetic and intellectual possibilities open to us. 
 There is an essential link between education, modern civil society, and the ability to think 
critically or reasonably.  Reasoning is crucial in a constitutional democratic republic such as ours, 
where the ability of people to participate in informed rational debate is a presupposition of the 
success of the democratic process.  The operating criteria by which reason is guided in this process 
are the ideals of liberty and justice, ideals which themselves require rational clarification.  Liberty 
and justice are on-going achievements that require informed rational choice.  Without choice there 
is no freedom and without reasoning there is no genuine choice.  Therefore, without reasoning, 
there is no freedom.  “Freedom from” the responsibility of being rational and informed is not freedom 
at all.  It is slavery to impulse, sentimentality and the authority of others.  It is a retreat into license 
and what is merely comfortable and habitual.  Freedom and responsibility are inseparable notions.  
Taking responsibility for ourselves and embracing the challenge and struggle of becoming a human 
being is our greatest gift to ourselves and to those around us.  The demands of freedom are often 
uncomfortable.  But we are more than compensated by an increase in a sense of well-being that 
comes from an increase in autonomy, integrity, authenticity, and self-awareness. 
 Reasoning is an indispensable tool in our pursuit of the good life.  It is indispensable to the 
attempt to achieve authentic individual autonomy that is compatible with social solidarity.  There is, 
of course, inevitable conflict in this process, and informed rationality is crucial but not sufficient.  It is 
to perspective, insight, and wisdom of the heart that we must also appeal when we come into 
conflict.  There must be underlying humane intentions and motivations or it is far too easy for reason 
                                                 
8 See section I, page 137, in the Appendix on Education and Bildung  
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to become instrumental, shortsighted, and prone to mere rationalization.  Reasoning only operates 
in the larger context of a meaningful purposeful life, a point of view from which things matter and 
from which reasonableness can be determined.  We reason because things matter to us, which 
means we feel something and are motivated to assess things and take action on the basis of 
circumstance and what we value. 
 We do not all ascribe the same value to things, but we all value, are all beings to whom 
things matter.  However divided we may be by our "truths," however imperfect the generality of 
concepts is in conveying the uniqueness of our lived felt experience to each other, whatever 
incommensurability of meaning there surely is between cultures and individuals, we are all 
vulnerable beings who live in our meanings and judge things from within the horizons of our finite 
and fallible understanding.  That is our unbroken but often unnoticed link and fraternity.  Without 
recognizing our shared condition of experiencing suffering, joy, wonder, and of attempting to give 
meaning to life, however differently we may do this, we are unable to treat others with dignity, 
respect and compassion.  We will merely squabble over the diverse and conflicting artifacts of this 
shared condition.  “Truth” and meaningfulness are ongoing tasks that require rigor and honesty.  
We can take a different relationship to our beliefs that would be liberating by seeing these “truths" 
as the necessary but changeable boundaries that a life must have.  Such a changed relationship to 
our beliefs can provide a better context for allowing others to be free, which can only be given out of 
our own freedom.  
 Genuine education is precisely this life-long process of self-examination and emancipation.  
This self-overcoming involves modifying, reappropriating and/or abandoning beliefs and attitudes 
that can serve the process further by being no more than temporary or pragmatic.  Genuine 
education includes the process of developing an identity, yet must also always be a process of 
freeing oneself from this.  Such emancipation and self-overcoming means going beyond former 
limits and comfortable unexamined beliefs by critical thought and by altering and enlarging the 
perspectives from which one is attached to these limits.  Freedom is operating within limits without 
being imprisoned by them.  It is an attitude and a way of living, not merely a belief or set of beliefs.  
Freedom emerges as one takes responsibility for oneself and one's attachments.  Responsibility 
can only emerge when what motivates us is made more transparent.  To the extent we free 
ourselves in this way, we are free to let others also pursue responsible autonomy.    
 Education is finally about such wisdom (literally: seeing), not something merely intellectual.   
It is a "seeing" that is impossible without keen intellect.  But what is most crucial arises from the felt 
sense of this process of emancipation.  An old witticism goes: “Education is what’s left when you’ve 
forgotten everything you’ve learned.”  This “remainder” is an attitude, a sense of things that does not 
at all reduce  
to what is merely known.  Knowledge without wisdom is blind, is worse than useless, because it 
gives the illusion of control, of truth, of rightness.  It does not enhance thinking, but impedes it.  
The point is not merely what we know, but why we want to know it, what we want do with it, and 
most importantly, what happens to us in the process of defining, questioning and operating within 
limits, limits in which knowledge can make its appearance.  No dogma, religious, scientific or 
otherwise, is a substitute for thinking.  A prominent indication of successful education is an attitude 
of humility about one’s beliefs, yet confidence in one’s ability to think. This involves the ability and 
courage to question one's convictions, not merely to defend or act in accordance with them.  It is a 
feeling and attitude of courage, wonder and love of life in the face of uncertainty, conflict, and the 
enigma that there is meaning at all.   
 I do not believe there is such a thing as learning how to educate another.  Train, yes.  
Educate, no.  One cannot be taught how to teach in this sense.  One can appropriate from others 
what can only finally be put to the service of one's own coming forth (education).  We can share 
ourselves in this process, but cannot give others their education or their ability to "teach."  Teaching 
might be seen as the ability to share oneself that enhances the education or coming forth of others.  
As teachers, we are no more than fellow travelers with those we call "students."  Pity the one who 
thinks he or she has stopped being a student. 
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Questions: 
 

1. Which of these is stated in the Preface of our 
text? 

A) What you learn is not nearly as important as 
learning how to think.   

B) Information, though crucial, is useless without the 
ability to critically assess it.   

C) There is a crisis in the shortage of people who can 
think critically.   

D) Critical thinking is not a body of information but a 
self-correcting skill 

E) All these 
 
2. Which of these is stated in the Preface of our 

text? 
A) Your ability to think can greatly enhance your 

freedom, responsibility, and security.   
B) Critical thinking is an ethical obligation  
C) Facts require interpretation.  Facts never simply 

speak for themselves.   
D) There is no scientific or religious world view that 

can provide a definitive and final interpretation 
of the "facts."   

E) all these 
 
3. According to the preface, which is the most basic 

goal of education?  
A) to give us something to believe in.   
B) to prepare us to make a living 
C) to make us patriotic so we do what our country 

tells us   
D) wisdom and self-overcoming 
E) All of these 
 
4. Which of these was NOT stated in the preface? 
a) Success of the democratic process depends on 

good critical thinking skills.  
b) Liberty and justice are on-going achievements 

that require informed rational choice.   
c) Freedom and responsibility are inseparable 

notions.   
d) Knowledge without wisdom is blind 
e) If you learn to think well, the demands of 

freedom become easy.   
 
5.  None of the following definitions of education is 

adequate.  Which one is the most adequate: 
Education    

A) is the process of learning things in an orderly way 
in an academic program in order to develop skills 
necessary to making a living       

B) is the lifelong process of gaining knowledge 
C) is the process of developing the basic human 

capacities       
D) is when someone teaches and someone learns 
E) is the process of formal schooling in which 

teachers provide guidance and knowledge to 
students  

 
 
 
 
 
 

6. Our unbroken but often unnoticed fundamental  
link and fraternity is: 

a) Good Reasoning 
b) Things matter to us 
c) Our religious beliefs 
d) Our political beliefs 
e) All of these 

 
7. “Education is what’s left when you’ve forgotten 

everything you’ve learned.”  This is related to all 
these except  

a) An attitude, a sense of things that does not 
reduce to the facts we learn  

b) Knowledge without wisdom is blind 
c) The emphasis of having over wisdom and 

knowing over thinking  
d) an attitude of humility about one’s beliefs, yet 

confidence in one’s ability to think.  
e) the ability and courage to question one's 

convictions, not merely defend or act in 
accordance with them.  

 
8. Which of these is false based on the Preface?   
A)  Self-correcting critical thinking skills that 

promote critical questioning and empower 
students are far more stimulating than merely 
learning information.   

B) Education has become confused with institutional 
schooling.   

C) Education is fundamentally about living a human 
life, not merely making a living. We do not live to 
work.  We work in order to live a human life. 

D) For some people, education is a waste of time  
E. None of A-D are false  
 
9. Which of these is a goal of our pursuit of wisdom 

and the good life? 
a) well-being that comes from an increase in  

integrity, autonomy, and self-awareness. 
b) individual autonomy 
c) social solidarity.   
d) Dealing better with conflict through wisdom of 

the heart  
e) All these are goals  
 
10. Which of these is false? 
A. We reason because things matter to us, which 
means we feel something and are motivated to 
assess things and take action on the basis of 
circumstance and what we value. 
B. However divided we may be by our "truths," we 
are all vulnerable beings who live in our meanings 
and judge things from within the horizons or limits 
of our finite and fallible understanding. 
C) No one possesses infallible truth 
D) Since no one possesses infallible truth, all truths 
are equally valid 
E. None of these are false 
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